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AGENDA

Thursday, 21 February

16.00-17.45; Registration — City Hotel (city centre)

18:00 Introduction
(Venue: City Hall; 5 minutes walk from the City Hotel)

Welcome speeches:
- Professor Pavel Zgaga, University of Ljubljana, Faculty of Education
- Mr. Zoran Jankovi¢, Mayor of Ljubljana

Evening key note: Being a Teacher in a Knowledge Society
Speaker: Professor Bernard Cornu, Directeur de la Formation — CNED (Centre National
d'Enseignement a Distance), Directeur de CNED-EIFAD, Poitiers, France

19:30 Reception — City Hall

Friday, 22 February

Venue: Faculty of Education (University Campus BeZigrad)

8.00-9.00 Registration (for late comers) — University of Ljubljana Faculty of Education

9:00-12:30 First plenary session
Chair of the session: Professor Brian Hudson, TEPE Co-ordinator, University of Umea, Sweden

- Greetings: Professor Cveta RazdevSek Pucko, Dean of the Faculty of Education
- Introduction by the Chair: Professor Brian Hudson

- Improving the Quality of Teacher Education: a contribution of the European Commission
Speaker: Paul Holdsworth, European Commission, DG for Education and Culture, Brussels,
Belgium

- Key note 1: Advancing Research in and on Teacher Education (provisional title)
Speaker: Professor Hannele Niemi, Vice-Rector, University of Helsinki, Finland
- discussion

10.30-11.00 Break

- Key note 2: Mobility and the European Dimension in Teacher Education
Speaker: Professor Pavel Zgaga, Director of the Centre for Educational Policy Studies,
Faculty of Education, University of Ljubljana, Slovenia
- discussion,

- Key note 3: Professionalism, performativity and care: whither teacher education for a
gendered profession in Europe?
Speaker: Professor Sheelagh Drudy, Chair of Education, University College Dublin, Ireland
- discussion

12.30-14.00 Lunch (at the Faculty of Education)

14:00-17:30 WORKING GROUPS (break 15:30-16:00)

WG 1: Advancing Research in and on Teacher Education (Room 012)
Chair: Professor Sven Erik Hansen, Abo Akademi University, Finland
Rapporteur: Dr Judith Hardford, University College Dublin, Ireland



WG 2: Mobility and the European Dimension in Teacher Education (Room 026)
Chair: Professor Jens Rasmussen, University of Aarhus, Danemark
Rapporteur: Dr Eve Eisenschmidt and Dr Erika L6fstrédm; University of Tallinn, Estonia

WG 3: Evaluation cultures in Teacher Education (Room 112)
Chair: Professor Sonia Blandford, Canterbury Christ Church University, UK
Rapporteur: Professor Vlasta Vizek Vidovi¢, University of Zagreb, Croatia

Free evening

Saturday, 23 February

Venue: Faculty of Education

9:00-12:30 Second plenary session

Chair of the session: Dr Eve Eisenschmidt, Tallinn University, Estonia

9:05-11.00 PANEL DISCUSSION: WHAT TEACHER EDUCATION FOR TOMORROW?

Panel facilitator: Professor Nikos Papadakis, University of Crete, Greece

Members of the panel:

- Professor Sonia Blandford, Pro-Vice Chancellor (Dean of Education), Canterbury Christ Church
University, UK

- Mrs. Gordana Capri¢, Deputy Director, Institute for Education Quality and Evaluation, Belgrade,
Serbia

- Professor Sheelagh Drudy, Chair of Education, member of the Tuning project group Education;
University College Dublin, Ireland

- Mr. Klaus Enser, MSc, teacher, Polytechnische Schule Vécklabruck, Linz, Austria

- Dr Otmar Gassner, European Network for Teacher Education Policy (ENTEP), Feldkirch, Austria
- Mr. Josef Huber, Council of Europe, Strasbourg, France

- Mrs. Anita Lice, European Student Union (ESU), Riga, Latvia

- Dr Pasi Sahlberg, European Training Foundation (ETF), Torino, Italy

- Mr. Branimir Strukelj, Secretary General, Teachers Union Slovenia (SVIZ), Ljubljana, Slovenia

Challenged by the panel facilitator, panelists will discuss various issues on present and future of
teacher education in Europe; followed by questions and comments by participants.

11:00-11.30 Break

11:30-12:45 Conclusions and recommendations
Chair of the session: Dr Eve Eisenschmidt, Tallinn University, Estonia

- Reports from Working Groups 1 - 3
- Plenary discussion on reports
- Conclusion and recommendation of the conference

12.30 Address from representatives of ENTEP (European Network for Teacher Education
Policy) and a farewell from the TEPE representatives

Speakers:
- Dr Otmar Gassner, Dr Cveta RazdevSek Pucko (ENTEP)
- Professor Brian Hudson, Professor Pavel Zgaga (TEPE)
13:00 End of the conference

13.00-14.00 Lunch (at the Faculty of Education)
- Departures

Follow-up: a publication (papers and contributions from the conference) in April 2008.



Teacher Education in Europe:
mapping the landscape and looking to the future

Josef Huber
Head of the “Pestalozzi” Programme,
the Council of Europe programme for the training of education professionals

Welcome address

Ladies and gentlemen, dear colleagues, it is a great pleasure to be here and to have the opportunity to
address you at the beginning of this important conference, the second annual conference of the TEPE
network. | thank the organisers and in particular Prof. Pavel Zgaga for the invitation and this great
opportunity to discuss central and burning issues of teacher education and professional development.
For the Council of Europe, teacher education and their continued professionalization as well as the
European dimension and challenges of their work has always been a priority, both, in its
intergovernmental work on standards, set out in guidelines and recommendations, as well as by
providing opportunities for exchange, debate and training for education professionals over the past
decades to support the move from policy to practice.

In more recent years this concern has not waned but rather increased. The Third Summit of the Heads
of States and Governments of the now 47 member states of the Council of Europe (Warsaw, 2005)
has insisted again on the importance of teacher education by asking the Council of Europe to enhance
all opportunities for the training of education professionals. The Prague Forum, providing a regular
platform for high-level debate on education policy, has focused in its 2005 meeting on the identification
of the competences the teaching profession needs to face the challenges of today’s global societies.
The 2008 edition of this forum, later this year, will address the issue of rights in and to education of all
those concerned and involved.

In response to these demands, the “Pestalozzi” programme has developed a new dynamic since 2006
by extending its scope of offer to a series of activities (modules) for the training of trainers and will be
further developed in 2008 in cooperation with the member states in view of a coherent, compact and
effective offer for education professionals in the wider Europe. The programme sets out to offer a
permanent European platform for teachers and teacher trainers, including other educational multipliers
and actors with an educational role, for exchange and discussion of experiences and practice, but also
and foremost to learn from and with each other, for collaborative work on issues of common concern.
The content of the training activities is based on the outcomes of Council of Europe projects and
actions - the standards and principles as set out in policy guidelines, recommendations and examples
of practice - in priority areas such as democratic citizenship and humans rights, intercultural education
and understanding, history teaching based on multiperspectivity, education for linguistic and cultural
diversity, media literacy development, issues of gender, protection of children and their rights.

Education professionals, like everybody else, tend to repeat the patterns they have experienced.
Teachers tend to teach the way they have been taught. The methodology of training that the
Pestalozzi programme adopts wants to offer the opportunity to trainers and teachers to experience
and to practise a participative and interactive, democratic form of peer-training in an international and
intercultural setting. “Methodology is not neutral” and it is hard to imagine how you could teach the
competences, skills and attitudes needed to sustain our complex democratic societies in any other
way than through the practice of collaborative work and knowledge construction.

There is no “Guru” and no “One Book”, but rather working together in an international and intercultural
setting on issues of common concern to find fit solution for our diversity of contexts.

A four-fold model of competences development in teacher training complements the content and
methodology: development of sensitivity and awareness, development of knowledge and
understanding, development of individual practice and development of societal practice.

These three together — content, methodology and competences development — can be seen as basic
pillars of a future community of practice, networking teachers and teacher trainers across the wider
Europe.



There is an underlying conviction to all this, which is, that education needs to be linked to a vision of

the society we want, want our children, to live in.
“The answer to the question which world we want - our children - to live in will define the kind
of education that we must ask our societies to provide: Do we want to imagine a world which is
governed by the idea (myth) of eternal economic growth, which by its mode of production and
reproduction depletes and destroys the resources and the physical health of people; where
well-being is foremost counted in material belongings; where a small proportion of the world
population lives on the continued poverty or near poverty of the majority; where such gaps in
justice and wealth foster ideas of vengeance and revenge and prepare the grounds for
totalitarian ideologies and regimes?
If the answer is no, then we need education that mobilizes the intellectual and emotional
potential of every citizen and their contribution to making our societies economically,
environmentally, societally and politically sustainable.” (Huber, 2008)1

It is this four-fold definition of sustainability and the fundamental interconnectedness of all four factors
which lay the basis for an “education for sustainable democratic societies”; it could serve as a guiding
vision for education professionals, which goes beyond economic competitiveness and performance
and is probably better fit to answer the challenges our societies face today and in the future.

| hope that we will also address other crucial issues such as the enormous gap between the
expectations and demands political discourse expresses with regard to education professionals and
the propagated and perceived low status and image of the profession in many countries; but also the
question whether in our discussion and analysis we match the real concerns of the practitioners which
may well include questions of: how to organise learning in a way that motivates learners in complex
and diverse classrooms; how to create and maintain a climate that does not need disciplinary
measures; and how to relate in a beneficial way to parents and wider community.

I look forward to the debates and exchanges of this conference. Thank you.

" Huber, J. “The meaning and use of the declaration” (2008) in: Huber, J., Harkavy, I. (eds) (2008):
Higher education and democratic culture: citizenship, human rights and civic responsibility, Council of
Europe Publishing, Strasbourg



Teacher Education in Europe:
mapping the landscape and looking to the future

Paul Holdsworth

Schools Policy Unit,

Directorate-General for Education and Culture,
European Commission

Today, I'm going to be taking as my starting point the theme for this conference: ‘mapping the
landscape and looking to the future’. I'm going to be talking about the work that the European
Commission, with the Member States, has been doing precisely to map out the landscape of Teacher
Education in Europe, and to draw up an agenda for future action.

And I'm going to try to raise some questions about the implications of that agenda for Teacher
Educators and for Educational researchers.

But I'd like first to mention two related areas of work at European level which also have implications for
teachers.

The first is just to remind you that last year we launched a public consultation called ‘Schools for the
21 century’z, the responses to which are currently being analysed. (Thank you to those of you here
who have taken the trouble to send in your views). And those consultation responses, together with
research findings from a number of fields, will be the basis of a Communication on the School that the
Commission will be publishing probably in the Summer.

The second area of work | want to mention the work that Prof. Cornu reminded us of yesterday
evening: our work on Key Competences. Member States in December 2006 adopted the European
Framework of Key Competences for lifelong Iearning3, which describes the eight areas of
knowledge, skill and attitudes that all citizens will need if they are to develop their full potential, and if
they are to take part fully in democratic society, and in the economy.

Alongside traditional competences, the Framework includes a number of transversal competences
such as: social and civic competence, initiative taking and entrepreneurship, and learning to learn.
Many Member States have already reframed their school curricula in line with this shift in emphasis
away from the transmission of bodies of static knowledge and towards the acquisition of competences.

I’'m not saying that this is particularly new. But | do think it's worth asking whether we have fully taken
on board the consequences of this shift for teachers and for Teacher Education. If schools are to
make sure that students develop those transversal competences that don’t fit neatly into one ‘subject’
area, will it not require teachers to collaborate across traditional ‘subjects boundaries’ in ways that
they have not done before? How can Teacher Education prepare staff for this? Or again, how exactly
will pupils develop the requisite level of ‘risk-taking’ and ‘entrepreneurship’ if they attend one of those
schools which are risk-averse, in which every new initiative has to receive the approval of the local
school board or even the Ministry? What models of creativity and entrepreneurship — in its widest
sense — are our schools and teachers offering? And what do these key competences for learners
imply about the key competences we should expect our teachers to have?

This is one of the sets of issues that experts from some Member States will be looking at in coming
months through the process of peer learning.

But, what | mainly want to discuss today is the Commission Communication on Improving the
Quality of Teacher Education®, and the resulting ‘Conclusions’ (statement) by Education Ministers.

http://ec.europa.eu/education/school21/index_en.html
http://ec.europa.eu/education/policies/2010/objectives en.html#basic
http://ec.europa.eu/education/policies/2010/objectives en.html
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The Communication draws heavily upon the reflections and discussions of different groups of national
experts, several of whom are here today. It's another fruit of the peer learning that the Commission
facilitates.

It starts by describing the situation of which you’re all fully aware: of rapid changes in society, in the
economy and within the classroom, changes which are making the task of teaching more complex and
more demanding all the time. You know the kind of thing: the increasing heterogeneity of classes; the
trend towards individualised teaching and learning; new technologies (which so many teachers still
struggle with); the conflicting trends as regards the autonomy of schools and of teachers; league
tables; parent power ...

The Communication also asserts that, faced with this sort of change, our current approach to the
provision of Teacher Education in the EU is, simply, unsustainable. We have a majority of countries
which provide no systematic support to beginning teachers during their first years in the job. We have
many countries in which teachers, on average, undertake no more than three days training per year.
We have hundreds of thousands, maybe millions, of teachers who have no particular incentive to
undertake any kind of professional development at any point in their careers. We have systems in
which the people responsible for initial Teacher Education have little or no contact with those
responsible for Continuing Professional Development.

Of course, this is not a complete picture. We do not have a complete picture. Which is why we are
looking forward to the data that will be provided by the TALIS surveys, which is being undertaken by
the OECD in collaboration with the European Commission, and which should paint a much more
detailed picture of teachers in Europe and their professional development.

But what the Commission could see already, was, that not all Teacher Education systems in the EU
are best prepared to provide teachers with the skills they need to prepare young people for a world
that is in constant and rapid evolution.

What was gratifying was the extent of the welcome that the Communication received from Member
States, and the very large degree of agreement it elicited about the action that they should now take.

The result of all this is that we now - for the very first time — have a statement from all the European
education ministers about the need to improve the quality of Teacher Education, and we have some
indications of what they see as the priorities for action. | just want to pick out five main themes.

First: Ministers agree with the Commission that initial teacher education has to be of the highest
quality; it has to give new teachers a sound knowledge of pedagogy as well as of their specialist
subject matter; it has to include practice in real classrooms, as well as theory. Well, you may ask, who

° http://www.oecd.org/document/0/0,3343,en 2649 39263231 38052160 1 1 1 1,00.html
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wouldn’t agree with that? But, actually, there are several countries in which you can be employed as a
teacher without having any qualification in pedagogy...

Ministers didn’t directly address the question whether all teachers should possess a masters degree,
but it's clear that, given the complexity of the tasks that we ask teachers to perform, many countries
are moving in that direction.

Second, Ministers made specific reference to some of the key competences that they think all
teachers should possess: the ability make effective use of ICT; the ability to teach transversal
competences, like learning to learn; the ability to teach effectively in heterogeneous classes of pupils
from diverse social and cultural backgrounds and with a wide range of abilities and needs, including
special educational needs; the ability work in close collaboration with colleagues, parents and the
wider community; the ability to participate in the development of the school in which they are
employed ... these are just some of them. Ministers were not trying to set out a syllabus for Teacher
Education, but were highlighting those competences that they think need particular attention at this
time.

What is interesting is that Education Ministers explicitly mentioned the role that teachers can play in
creating more equitable education systems: saying explicitly that they should be able to meet the
challenges of increasing social and cultural diversity in the classroom. (As you know, some school
systems actually aggravate disadvantage and inequality in society; I’'m thinking for example of those
systems that still segregate children very early into separate schools and make it difficult for pupils to
move between them later.)

Third, There is agreement that Initial Teacher Education, no matter how good it is, can never be
enough to sustain a teacher for a career that will last 30 or 40 years. For teachers, - especially for
teachers - the discipline of lifelong learning is an absolute must if they are to keep up to date with
developments in their specialist subject areas, and in educational research, and if they are, by acting
as an example, to inspire school students to adopt a lifelong learning approach themselves.

What this means, according to Ministers, is: that teachers should be actively encouraged and assisted
to keep their learning needs under constant review throughout their career; that teachers should be
offered a wide range of professional development activities — including non-formal and informal
learning, and including mobility, (exchanges, placements and so on); and that teachers need better
incentives and support to encourage them to acquire new competences.

Fourth: Following on from this, Ministers stressed that they see teachers as autonomous learners who
engage in reflective practice, who assess their own development needs, who engage in research, who
help to develop new knowledge and who can innovate.

This is why there is scope for much closer collaboration between Teacher Education institutions and
schools, schools understood as ‘learning communities’. The idea is on the one hand that all teachers
should be able to take advantage of - but also to contribute to - the latest research, and on the other
hand that what Teacher Educators teach is actually based upon hard evidence about what succeeds
in real classrooms.

Ministers were also very clear that Teacher Education - especially continuing Teacher Education -
should become much more responsive to teachers’ real needs and should be quality assured. They
also agreed that Teacher Education programmes should be available at PhD, as well as at Master and
Bachelor levels.

And, Fifth: It follows from this that the current piecemeal approach to the provision of Teacher
Education and Continuing Professional Development is not enough. The clear message we received
from experts and stakeholders is that, if we are serious about keeping the skills of our teachers up to
date, then national provision for teacher education and continuing development needs to be
coordinated as a single, coherent system, and must be adequately funded. What is needed in each
Member State is a seamless continuum of Teacher Education provision, embracing initial teacher
education, induction into the profession, support from mentors throughout the career, and career-long
continuing professional development. As you know, in most Member States, such a coordinated
system does not exist.



So much, then, for what Ministers have agreed.

Now, you may argue that there’s nothing very innovative about these ideas. Many of you have been
espousing them — perhaps even implementing them - for many years. And yet they remain elusive
objectives for the EU viewed as a whole. Amongst the 27 Member States, none has a perfectly
performing Teacher Education system (if, indeed, we can even talk of ‘a system’ of Teacher Education
in many countries). None can say that all of its teachers match the portrait that Ministers have
sketched out. Which is why the role of the EU in this field is to help everyone learn from good practice
in the other Member States.

A number of Member States who are interested in this theme currently take part in a peer-learning
process that is designed to make it easier for both policy-makers and teacher educators to share good
practice in modernising Teacher Education. | know you'll be hearing more about this in one of the
workshops; but | want to just underline what | see as one of the great advantages of peer-learning,
which is that it brings policy-makers and researchers together and invites them to share their
experiences and ideas on a very concrete issue. It's a way of constructing the collective intelligence in
the field of Teacher Education about which Prof. Cornu spoke yesterday.

And what | think is new is the fact that there is now, for the first time, agreement across the EU about
the key issues that Member States need to look at, if they want to improve the Quality of Teacher
Education.

I think you'll agree that this statement by Ministers on Improving the Quality of Teacher Education
represents a pretty big agenda for action.

How are we going to build this idyllic Europe in which all teachers are highly qualified lifelong learners
who are imbued with a culture of reflective practice and are engaged in research activity? How are we
going to build this Europe in which Teacher Education provision is coordinated, coherent, adequately
resourced, responsive and quality assured and in which teaching is a high-status profession capable
of attracting the most able graduates?

Well, maybe this is where organisations like TEPE come in.

If we are to build such a Europe, then the one thing that all Member States — and indeed the European
Commission - need is solid, research-based evidence about what works in teaching, about what works
in Teacher Education and professional development.

So, what can Teacher Educators do, for example, to help construct systems that give all teachers —
not just new teachers - the competences they need in the 21% century? To help develop effective
mentoring schemes for all teachers, and induction schemes for all new teachers in those countries
that don’t yet have them? To help embed a culture of reflectivity and research in the Teaching
profession? And to integrate Teachers’ Professional Development into holistic approaches to school
development?

What can be the role of researchers in: providing the kind of evidence that your Ministers need to
encourage them to implement this agenda? (And yes, sometimes that does mean demonstrating the
economic value of what you do). What can they do to get research into every school and every
staffroom? To build networks of learning between your institutions and the schools in your area?

Finally, what can be the role of networks like TEPE in helping to implement the quality agenda that
Ministers have set out? (Or, indeed, in proposing an alternative agenda?)

| look forward finding the answers to some of these questions over the next two days.



KEY NOTES

Being a Teacher in a Knowledge Society
Prof. Bernard Cornu
CNED (National Centre for Distance Education), France

ABSTRACT

Information and Communication Technologies bring profound changes in Society, in all domains of
economical and social life. Particularly, Education is evolving, because Knowledge has a new status
and a new role in Society. Knowledge is changing, School is changing, the Teaching Profession and
the role of the teacher are changing. A Knowledge Society is a Society of networks: the structure of
the society, the access to information and knowledge, the way one can access and collaborate with
others are now influenced by the possibility and the need for networking. This leads to the
development of a new kind of collective intelligence. We will describe and analyze some
characteristics of a Knowledge Society, and reflect on the evolution of the role of the Teacher: What
are the main changes in the teaching profession, which new competences are needed?

Among these changes, we will focus more specifically on some major aspects: The European and
international dimension of the Teaching Profession and the need for “international common principles
about teachers”; the new “lifelong learning” dimension of the Teaching Profession; the development of
distance education and e-learning and its impact on the Teaching Profession; the place of teachers in
educational policies and the political stakes of the Teaching Profession.
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No longer one can acquire during his/her studies all the knowledge and
competences for the whole life.

Learning all life long is a necessary competence in the Knowledge Society.
Initial Education must prepare for Lifelong Learning

The 8 key competences for Lifelong Learning:

- Communication in the mother tongue

- Communication in foreign languages

- Mathematical competence and basic competences in science
- Digital competence

- Learning to learn

- Social and civic competences

- Sense of initiative and entrepreneurship

- Culture awareness and expression

(Recommandation of the European Parliament and the Council, Dec. 2006)
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Will schools integrate ICT?

- Do pupils learn better through ICT and using digital
resources and tools?

- There is a core opposition between the traditional school
and ICT/Internet

The core mission of the school:

- The privileged place for accessing knowledge

- The place of the public service of Education

- The place for the socialization of the pupil

- The place for acquiring the concepts of a networked society
- The place for the construction of a collective intelligence

TEPE Conference _ Ljubljana_ 21 February 2008
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Prepare pupils to collective intelligence

The collective dimension of the teaching profession.
A lonely profession?

Working with others: colleagues, wider networks...
The « collectively intelligent teacher »

How to develop pupils’ collective intelligence?

TEPE Conference _ Ljubljana_ 21 February 2008

2.5. The « blended teacher »:
Dealing with time and space
The traditional classroom: same place, same time
ICT provide other possibilities
The teacher has to act in all kinds of situations
(Virtual classroom)

Distance Education

Open and Distance Learning

TEPE Conference _ Ljubljana_ 21 February 2008
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" 4 Challenges:

2.7. The International and European teacher
Mobility

Confidence and recognition

International common Principles

The Recommendation concerning
the status of Teachers (UNESCO, 1966)

and the CEART
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- Dealing with the interaction of
individualization and collaboration
- Dealing with the complementarity of
synchronous and asynchronous learning activities
- Dealing with the complementarity of
distance and presence activities
- Dealing with the complementarity of
initial education and lifelong learning
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73 3. Teacher Education /3 4. Political and ethical stakes
CNED in a Knowledge Society CNED
T I T T T I
-
Teacher education has to take into account: Policy and decision making
- The missions of the teacher ' Political choices are necessary in a Knowledge
- The knowledge and competences to acquire society.
Content and methods of Teacher Education The role of teachers, educators, researchers
« teachers teach as they are taught »
“In order to help decision-makers and to make decisions meet the real needs,
. . . . bridging research, practice, experimentation, innovation with decision-making
Pre- and in-service education: a « continuum » is essential. Decision-makers should make better use of the experience of
Practitioners and the findings of Researchers. In turn, Practitioners and
Researchers should make their findings and results more visible and usable
for the Decision-makers. Educators and researchers should help in elaborating
a vision and making it explicit.”
(The Stellenbosch Declaration)
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= Commercialisation of Knowledge and Education: =

Education is a profitable market...
“ Knowledge: a public good; Education: a public service”
Do we prepare consumers or citizens?
Knowledge Society... or Knowledge Economy?
Globalization:
« A new kind of worlwide humanism is appearing. Humanism is
becoming technically possible » (Michel SERRES)
The Digital divide and divides in education
... The « knowledge divide » ...

The Digital Solidarity Fund (2005)
The Digital Solidarity Agency
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Thank you...

bernard.cornu@cned.fr
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